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Abstract 
The study investigated the influence of demographic factors on stress perceptions of teachers of secondary schools, examined 
factors causing stress and the influence of gender, qualification, experience cultural background, school location and size on 
stress perceptions of teachers. Using the Expost-facto research design, the study sampled 986 teachers from a population of 5482. 
Data was collected using a 19 item questionnaire. Mean and multiple regression analysis were used to answer research question 
and test the hypothesis at probability level of 0.05. Results revealed factors that constituted stress to a high extent. Perception of 
stress was not influenced by these factors. 
 
 
1. Introduction 
Secondary schools in Cameroon are those schools that educate children after basic education prior to higher 
education. The school organization headed by the principal aims at creating an enabling environment that is stress 
free for teachers and students.  
Scholars all over the world have attempted to conceptualize stress but no conclusive definition has been 
arrived at. Some scholars like Selye (1976), have used the term to mean that general response which the human body 
makes to any demand placed on it. Stress comes as the body responds to pressure. It can be described as any action 
that places physical and psychological demands upon a person. (Woolfolk in Okere and Onyenchi, 2007). Stress is 
seen as that aspect of environmental conditioning which is often thought to affect its victims adversely. It is any 
prolonged unfavourable situations, which may lead to psychosomatic illnesses if adjustments are not made.  
Teacher stress therefore may be defined or described in terms of those uncomfortable situations 
experienced on the job. This may be fear, anxiety, discomfort anger or depression as well as other associated 
psychological disorders (Kyriacou, 1987). Teacher stress is seen as those physical or psychological situations 
concerning the job that bring discomfort. If these conditions persist, they may generate actions and reactions that 
teaching is a stressful occupation. This is perceived to occur because of the large task demands and expectations of 
the job. (Nwimo, 2004). Teacher stress is a much talked phenomenon but there is little consensus among different 
professional groups regarding its etiology or how to tackle it (Jarvis, 2002). It is believed that teacher stress is a real 
phenomenon and that high levels are reliably associated with a range of causal factors including those intrinsic to 
teaching individual vulnerability and systemic influences.  
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Lack of proper education policy since the colonial take over of schools, poor implementation as well as 
excessive centralization with regard to the administrative pedagogic and financial management of schools must have 
put teachers in Cameroon under pressure. Lack of reliable statute for teachers and personnel of the ministry of 
Secondary education might have contributed to the discomfort teachers in Cameroon experience (Cameroon 
National Forum on Education, 1995). 
There is also the concern that gender, location of schools, school size and the calibre of teachers based on job 
experience and qualification may influence, stress perceptions of teachers. Since the specific sources of stress and 
the influence of these variables on stress perceptions are not known, it may be difficult for schools to be organized 
such that teachers are placed under minimum pressures for effectiveness and efficiency. 
No study to the best of our knowledge has been carried out on the influence of demographic factors on 
stress perceptions of teachers in public secondary schools in Cameroon. The problem of this study posed as a 
question is: what is the influence of demographic factors on stress perception of teachers of public secondary 
schools in Cameroon?  
 
1.1. Research Question 
The following research question guided the study. 
1. What are the causes of stress among teachers of public secondary schools in Cameroon? 
 
1.2. Hypothesis 
 The following null hypothesis was formulated and tested at probability level of 0.05. 
do not significantly 
influence stress perception of teachers. 
 
2. Methodology 
 
The study employed an Expost-facto research design. The population comprised 5482 respondents from 
150 public secondary schools in English-speaking South West and French-speaking Littoral Regions in Cameroon.  
The sample consisted of 986 teachers made up of 405 teachers from South West and 581 from Littoral 
Regions. Proportionate stratified random sampling technique was used to draw 18% of the schools from each of the 
regions taking into consideration the location of the schools. Thus two Divisions, one urban and one rural from each 
of the two regions were selected. Fako (urban) and Meme (Rural) from South West Region and Wouri (urban) and 
Moungo (rural) from Littoral Region were randomly selected for the study. 
Data was collected using a 19-item researcher-
comprised of two sections: section A consisted of demographic data of respondents and school variables. Section B 
had 19 items on which the teachers were requested to indicate their opinions on factors that cause them severe 
discomfort. A four point rating scale of very high extent (VHE), high extent (HE), less extent (LE), and not 
applicable (NA). The instruments were face validated. It was then translated into French by an expert translator and 
revalidation of the French version done by experts in Cameroon.  
The reliability coefficients of the questionnaire were 0.99 and 0.99 for the English and French persons 
respectively. Copies of the questionnaire were administered on the respondents directly. Mean was used to answer 
the research questions while the hypothesis was tested using multiple regression analysis at probability level of 0.05. 
 
3. Results 
 
3.1. Research Question 1 
What are the causes of stress among teachers in public secondary schools in Cameroon? 
 
Table 1: Mean rating and standard deviation scores of causes of stress among teachers in public secondary schools. 
 
 
2. S/N 3. QUESTIONNAIRE ITEMS  4. X  5.  SD 6. Decision 
7. 1. 8.  9. 3.08 10. .83 11. HE 
12. 2. 13. High work load 14. 2.79 15. .87 16. HE 
17. 3. 18. Extra-curricular activities  19. 2.19 20. .88 21. LE 
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22. 4. 23. Short time frame for marking and submission of results. 24. 2.70 25. .94 26. HE 
27. 5. 28. Lack of basic facilities for teaching  29. 2.86 30. 1.00 31. HE 
32. 6. 33. Large classes 34. 3.08 35. .95 36. HE 
37. 7. 38. Poor salaries  39. 3.06 40. .99 41. HE 
42. 8. 43. Inadequate information about work 44. 2.24 45. .93 46. LE 
47. 9. 48. Transfers 49. 2.25 50. .98 51. LE 
52. 10. 53. Irregularity in the promotion of teachers  54. 2.69 55. 1.12 56. HE 
57. 11. 58. Misunderstanding among teachers  59. 2.00 60. 1.01 61. LE 
62. 12. 63. Autocratic leadership styles of principals  64. 2.10 65. 1.01 66. LE 
67. 13. 68. Non-involvement in decision-making concerning teaching and 
learning. 
69.  
70. 2.17 
71.  
72. .97 
73.  
74. LE 
75. 14. 76. Threatening events in the school.  77. 2.05 78. .95 79. LE 
80. 15. 81.  Challenging events in the school 82. 2.08 83. 0.88 84. LE 
85. 16. 86. Competition among Teachers. 87. 2.09 88. 0.92 89. LE 
90. 17. 91. Emotion among Teachers. 92. 2.12 93. .95 94. LE 
95. 18. 96. Loss of a close relative, friend or colleague. 97. 2.34 98. 1.03 99. LE 
100. 19. 101. Appointment to a new post  102. 2.09 103. 1.00 104. LE 
105. Factors 106. Cluster 107. 2.42 108. .45 109. LE 
KEY: X =Mean.  SD =Standard deviation. HE=High extent. LE=Less extent. 
 
 of 
lack of basic facilities for teaching, high workload, short time frame for marking and submission of results and 
irregularity in promotion are the factors that teachers perceive to a high extent as causes of stress. Items 18, 9, 8, 3, 
13, 17, 12, 16, 19, 15, 14,  and 11  had mean scores of 2.34, 2.25,2.24, 2.19, 2.17, 2.12, 2.10, 2.09, 2.09, 2.08, 2.05, 
and 2.00 respectively, loss of close relative, friend or colleague, transfers, inadequate  information about work, 
extra-curricular  activities, non-involvement in decision-making  concerning teaching and learning, emotion among 
teachers, autocratic leadership of principals , competition among teachers, appointment to a new post, challenging 
school events, threatening school events, and misunderstanding amongst teachers are factors that constitute stress to 
teachers to a less extent.  The cluster of mean of table1 shows that teachers generally perceive stress to a lesser 
extent. 
 
4. Hypothesis 
 
   
influence stress perception by the teachers.  
 
Table 2:  Analysis of Variance (ANOVA) on the influence of independent variables on the perception of stress by the teachers. 
 
 
110. Model 111. Sum of squares 112. DF 113. Mean square 114. F 115. Sig 116. Decision 
117. P < .05 
118. Regression 119. 1.510 120. 6 121. .252 122. 1.243 123. .282 124. NS 
125. Residual 126. 138.376 127. 676 128. .202 129.  130.  131. H01 accepted 
132. Total 133.  134. 682 135.  136.  137.  138.  
 
 Keyword: DF=degree of freedom, sig=significant, NS=not significant, Ho1 =hypothesis 1 
Predictors: (constant), Gender, Qualifications, Experience, Cultural background, School location and school size.  
Dependent Variable: Factors, Stress Perception. 
As seen on table 2, the combined influence of the independent variables on the perception of stress by 
qualification, experience, cultural background, school location and size do not significantly influence stress 
perception by the teachers.  
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5. Discussion 
 
It was found that the following factors constituted stress to teachers to a high extent: Students misbehavior, large 
classes, poor salaries, lack of basic facilities for teaching, high workload, short time frame for marking and 
submission of results and irregularity in promotion. These show that Cameroon teachers are working under pressure. 
 stressful. Poor salaries can be stressful when 
teachers are unable to meet their basic needs. The Government is not adequately addressing the welfare of teachers 
and so this can be stressful. The study revealed that apart from these factors, other causes of stress were stressful 
though to a less extent. These include: loss of close relative, friend or colleague, transfers, inadequate information 
about work, extra-curricular activities, non-involvement in decision making concerning teaching and learning, 
emotion among teachers, autocratic leadership of principals; competition among teachers, appointment to a new 
post, challenging school events, emotion among teachers, threatening school events and misunderstanding among 
teachers. 
These findings are in line with those of Oboegbulem (1995), Brown and Ralph (1998), Ngoka (2000) and 
Ojugo (2004). Oboegbulem (1995) revealed that secondary school teachers in Enugu and Anambra States of Nigeria 
experienced a considerable amount of stress on the job; they  were dissatisfied with their condition of work, in 
adequate salary, poor promotion opportunities , and delayed promotions were highly stressful to teachers. Delayed 
payment and inadequate salary, involuntary transfers were among poor working conditions considered highly or 
extremely stressful.  Ngoka (2000) found that 3 out of every 5 teachers rated teaching as stressful or extremely 
school ethos, constitute stress to teachers.  
         Gender, qualification, experience, cultural background, school location, and school size do not significantly 
influence stress as perceived by the teachers in Cameroon. This means that stress perception does not depend on 
these factors. This result agrees with that of Oboegbulem (1995) that, irrespective of gender, qualification and 
experience, the teachers were dissatisfied with their conditions of service. The result also agrees with that of Taylor 
(2000) that initially women have the same response to stress as men. The  findings contradicted that of Ngoka 
male colleagues, and that with respect to qualification and experience , university graduate teachers reported less 
stress than their non-graduate colleagues, and that with respect to experience more experienced teachers reported 
less stress than their less experienced colleagues. 
 
5.1. Educational Implications 
        The findings of the study suggest that teachers in Cameroon have difficulty in carrying out their work due to 
lack of basic facilities for teaching, high workload, short time frame for marking and submission of results and 
irregularity in promotion. 
 
5.2. Recommendations 
1. Teacher-Training institutions should include courses on stress in their curricula. This will enable them to prepare 
trainee teachers adequately for the challenges of modern school system. 
be made available for infrastructural development, improvement of t
increase and prompt payment of retirement benefits. 
3. The Cameroon Ministry of Secondary Education should organize seminars workshops and other 
educational fora to inform teachers about the factors that constitute stress and how to manage stress. 
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